































Teachers are constantly making decisions in their classrooms; indeed decision- 
making is probably the central feature of the role of the teacher ...the decisions involve 
fine judgements of the capacities of individual children, determination of their needs 
and evaluation of their achievements.
また、Kennedy(1999:107)は 教員養成プログラムの実習において適当な意思決定を行う訓
練が重要であることの理由について次のように述べている。
Such decision-making is inherent in the view that the professional practice of 
teachers is rooted in reflection, experimentation, and enquiry, based on teaching skills 
and an appropriate knowledge base. Effective professional knowledge is grounded in 
action; practitioners learn by reflecting on successful and unsuccessful actions, and in 








としてclassroom observation に基づいた action research　が挙げられる。Kemmis and 
MacTaggart (1982: 5)はaction researchの基本概念を以下のように述べている。
 The linking of the terms ‘action’ and ‘research’ highlights the essential feature of 
the method: trying out ideas in practice as a means of improvement and as a means 
of increasing knowledge about the curriculum, teaching and learning. The result is 
improvement in what happens in the classroom and school, and better articulation and 
justification of the educational rationale of what goes on. Action research provides a 
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way of working which links theory and practice into the one whole ideas-in-action.
classroom observation にもとづいた内省的アプローチについては、ほかにNunan (1990) 2, 







































































































































































































































































































































































１．Cruickshankは ‘reflective teaching’ を「実習生に ‘an opportunity to consider the teaching event 
thoughtfully, analytically and objectively’ を与える方法である」(Cruickshank and Applegate 1981:4)
と定義づけ、「内省（reflectivity）」のレベルを心理分析的レベルにとどめている。一方、Zeichner (1985:4) 
は教師行動の ‘the origins, purpose, and consequences’ に対する内省に重きを置き、‘practical and 
critical level of reflectivity’ を強調している。この論文では、内省のレベルを心理的なレベルにとどめず、
Zeichnerの指摘する ‘practical and critical level’ まで広げてとらえることとする。
２．Nunan (1990), 62-81.
３．Bartlett (1990), 202-214.
４．Gebhard and Ueda-Motonaga (1992), 179-191.
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５．Freeman (1990: 103) は ‘training’ strategy と ‘development’ strategy について次のように述べている。
A ‘ training ’ strategy, when it is used exclusively, can lead to an overemphasis on 
teaching skills and behaviors at the expense of developing the student teacher's 
independent resources and capacity to take charge of what he or she is doing.… The 
‘development’ strategy, in contrast, emphasizes the processes of reasoning that underlie 
what the student teacher does in the classroom; the teachers ’ relation to what they 
know and how they know it is the central focus. 
６．この初級日本語講座では地域の在住者が日本で生活していくうえで必要な日本語（会話、読み書き）の基
礎を教えている。各コース、週３回90分の授業があり、14週で終了となる。
７．Throne and Qiang (1996: 256-260) はaction research によって開発される実習生の意識（awareness）
と技術（skills）について次の４つを挙げている。 
Increased awareness of the teaching and learning processes, improvement in classroom 
research skills, increased awareness and sensitivity about the classroom situations, and 








かし、classroom contextに主眼を置いたteacher development programにおいてはこのラポートの形成を
どのようにして、また、どれだけ早期に形作ることができるかが重要な課題として指摘できるだろう。
10．Kenedy (1999: 107) は「教師行動のmazes（迷路）」という概念を用い、その活用について次のように述べ
ている。
The use of mazes is suggested as one way of offering trainees on teacher education 
programmes an opportunity to choose a particular course of action, and to reflect on its 
likely outcomes.
11．Kennedy (1999: 108) は意思決定と教師行動の関係について次の点を指摘している。
The relationship between teacher thinking and behaviour is a complex one, and not all 
teacher action can be rationalized as a process of conscious decision-making. In many 
cases, teacher behaviour is guided by routines and tacit or intuitive plans of action. 
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日本語教育実習における「教師行動リスト」の活用
(Elbaz 1991) when teachers may seem to be making decisions in a less than couscious 
way.
12．Cullen (1998:180) はcommunicative talk とcontextの関係について次のように述べている。
...attempts to define communicative talk in the classroom must be based primarily on 
what is or is not communicative in the context of the classroom itself, rather than on 
what may or may not be communicative in other contexts...
また、Breen and Candlin (1980:98) は教室を学習者をめぐるある種の社会的環境であるとし、
次のように定義づけている。
…the classroom is a unique social environment with its own human activities and its 
own conventions governing these activities.
13．Kennedy (1999: 108-109) を参照のこと。
14．「教師が予期できない学習者の質問や行動」とは学習者自身の興味や必要性に迫られて生起する学習者に
よる自発的行動 (learner initiatives) であるといえる。Garton (2002) はそれを ‘an attempt to direct the 
interaction in a way that corresponds more closely to the interests and needs of the learners’ とした
上で、次の２つの条件を挙げている。
(1) the learner's turn does not constitute a direct response to a teacher elicitation; (2) 
the learner's turn gains the ‘main floor’ , and is not just limited to a ‘sub-floor’ (Garton 
2002, 48).
また、van Lier (1996) は classroom interactionに与える影響について ‘contingency’ という言葉を使い、
その可能性に言及している。
Contingency is what gives language first an element of surprise, then allows us to 
connect utterance to utterance, text to context, word to world....[C]ontingent utterances 
connect the individual to the social, the internal to the external, the word to the world. 
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